
School Coaching and Mentoring Programme 

 

Background 

More and more research is indicating that the mentoring of principals and educators is the most                
effective way to improve the quality of teaching and learning in schools. Building mentoring capacity in                
Circuit Managers (CMs) and other District officials can shift the way in which support is given to schools 

The need for depth and sustainable impact 

District Officials provide critical support and supervision to schools. Presently, much of the support that               
schools require is provided by NGOs. This is not a desirable model. Districts need to be capacitated to                  
deliver this support effectively so as to ensure long term sustainability. District Officials often play the                
role of compliance officers rather than that of managers and mentors. This compliance driven culture               
means that they are unable to adapt to contextual realities and often end up alienating the very people                  
they should be mentoring and managing. 

SEED believes that this programme is ideally suited because it equips District Officials to be reflective                
practitioners through the rigour of a 10-12 month learning journey and through the assessments that               
are set. The course is offered at NQF level 7 and “graduates” receive a certificate from the University of                   
Stellenbosch and also become part of the USB alumni. 

The SEED Approach 

1. It is systemic – we work with communities, schools, districts and people and organisations              
supporting schools. 

2. It is academically accredited – The programme is accredited by the University of Stellenbosch              
Business School –Executive Development (USB-ED) at NQF level 7. 

3. It is holistic - we integrate various methods of learning including workshops, forums, individual              
coaching, group coaching, Communities of Practice, reflective assignments, action learning          
assignments, group assignments and practical demonstration assignments.  

4. It builds sustainability – we seek to develop leaders in the education system as reflective               
practitioners. This will equip them for lifelong learning. It also builds the habit of meeting regularly                
for professional growth into the rhythm of the year for key leaders in the District.  

Our approach is informed by research 

Because of our partnership with an academic institution and our commitment to develop reflective              
practitioners, SEED has not only sought to align its methodology with thought leaders in the field of                 
leadership and leadership development but has encouraged people to conduct academic research on             
the work we are doing. To date, two people have completed their Master’s research into our                
programmes and a third is conducting PhD research into our work. In addition SEED has commissioned                
research into aspects of our work. 

Alison Newby who recently completed her MSc through the Da Vinci Institute found in her MSc Thesis                 
(Da Vinci Institute: 2017) that the leadership behaviour of participants in the SEED Leadership              
programmes was impacted in the following way 

● The leadership behaviour of creating positive teams included improved cohesion, communication,           

quality of relationships and improved morale. 

● The leadership behaviour of demonstrating an open style of leadership included developing a more              

consultative decision making style, delegating, being open to new learning and valuing differences             

pertaining to Insights Discovery behaviour sets. 



● Self-confident leadership behaviour was defined by the leader reporting, positivity, self-worth,           

purpose and confidence in implementing plans. 

● The behaviour of leader resilience was demonstrated by repetitive recovery from conflict, loss of trust               

and dealing with life threatening situations in adaptive leadership. 

● Team resilience was illustrated by leaders dealing with issues in open communication despite the              

potential for unhappiness and conflict 

Christine FC Muduviwa-Kere who completed her MPhil at the University of Stellenbosch Business             

School in 2017 made the following findings in her Thesis regarding SEED’s School Leadership Programme 

The findings suggest that, when coaching is utilised in a leadership development programme with clear               
components aimed at achieving specific objectives, it has the possibility of adding value to leadership               
development as it embeds various learning techniques and tools to ensure sustainable long-term             
learning transfer in a way that contrasts with standalone programmes. 

 
Impact of SEED District Leadership Programmes to date 

External impact assessment 

The Old Mutual Education Flagship Project (OMEF) contracted PDG consultants to conduct an impact              
assessment of all their programmes. The following are extracts from their 2017 assessment of SEED               
programmes with particular reference to the work in East London, King Williamstown (KWT) and Jane               
Furse Districts: 

SEED changed district officials’ self-perception and their way of working together … simply by taking a 
large enough group of well-positioned, receptive officials through the SEED programme. Because they 
have been exposed to the same concepts and because they work in the same environment, these officials 
have reinforced each other’s growth and are having a combined impact on the management climate in 
their department.  
 
Here is a KWT district official talking about the impact SEED has made:  
Our approach to challenges has changed. There are challenges within our ambit that now we are able to 
solve because of the tools and insight given by SEED…I said to David this morning, if we got this stuff 
while we were in higher institutions, we could now be far. Because I say, where was this stuff while we 
were in the colleges and universities? We were taught ways of resolving conflict, but the way he 
presented to us and also the references he used, really developed us.  
Another district official’s views resonated with the views of the one quoted above. The official spoke of 
how SEED “sharpened my leadership skills”.  
Generally there is a strong sense that SEED has accomplished much … 
 

The expected Outcomes of the interventions 

District Officials are reflective practitioners performing their mentoring and managing roles in ways that 
strengthen teaching and learning in schools.  

The Objectives of the intervention 

1. To develop District Officials who continuously reflect on self and others in order to improve their 
practice and deepen their professional identities 

2. To develop the skills, competencies and dispositions of District Officials so that they can provide 
meaningful support to principals and schools 

The Objectives of the academic programme 
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By the end of the programme participants will be able to: 
▪ Make the evolution of their own professional development journey’s explicit – particularly the             

evolution of their instructional leadership reflective practice meta-models; 
▪ Employ relevant coaching and mentoring assessment instruments to stimulate their          

self-development; 
▪ Perform as reflective practitioners against the standards set for this programme and in its              

alignment with other related and comparative professional standards; 
▪ Deploy a coaching and mentoring meta-model and impart the essentials of critical reflection to              

guide principals to: 
o To develop their own explicit instructional leadership reflective practice meta-models to           

impact school outcomes and learner results positively;  
o Undertake conscious and purposeful actions to create new norms of behaviour that            

build genuine trust, confidence and collaboration amongst the college of teachers under            
their leadership or within their jurisdictions, that nurtures the process of teaching and             
learning; 

o Continuously reflect (self and with others) to continuously improve their professional           
practice and deepen their professional identities. 

 

Programme Outline 

The programme runs for 10-12 months (depending on commencement date) and includes a             
combination of study blocks, coaching, faculty supervision, peer supervision and academic assignments.            
Participants will need to contract with the funder and the Department to complete the programme               
before they are registered on the programme. 

Assessment 1 (part 1) Reflective assignment, completion of Insights Discovery questionnaire  
Study Block 1 (4 days) 

1. Instructional Leadership – The Framework of teaching and learning 
2. Change Management 
3. Self in Context (including Insights Personality Profile) 
4. Reflective practice 
5. Introduction to coaching and mentoring 
6. Holding the balance between mentoring and managing 
7. Explicating one’s instructional leadership theory of action 
8. Reflecting on explicit theory of action 
9. Instructional Leadership in context – facing the challenges of poorly resourced schools and             

social challenges 
10. Moving from a Theory of action to a theory of practice 

Assessment 1 (part 2) Revise reflective assignment after input of Block 1 
Assessment 2: Development of Case Study 
Peer supervision 
Coaching – 2 sessions 
 
Study Block 2 (3 days) 

1. Review of case studies 
2. Formulating theories of practice 
3. Developing reconstructive learning practices 
4. Integrating theories of practice 
5. What are meta models 
6. Formulating a meta model from your theory of practice 
7. Challenges with explicating and reconstructing instructional leadership meta models 
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8. Mock professional review 

Assessment 3: Development of Instructional Leadership meta model to be presented at Block 3 
Faculty supervision (1 hour) 
Peer supervision 

Block 3 (3 days) 

1. Presentation of meta models 
2. From meta models to integration 

Assessment: Writing up of learning journey 
Peer supervision 
 

he Trainer Programme for 8 District officials 
Block (3 days) 

1. Facilitation skills and practices 
2. Introduction to the Basic Mentoring Programme content 
3. Experiential learning – facilitation role plays 

 
 

SEED Faculty 

Dr Allistair Witten is one of the foremost thought leaders in education in South Africa. He has been                  
involved in the field of education for almost 30 years, and has more than 20 years of experience as a                    
teacher and principal in township schools in Cape Town. He is presently Adjunct Professor at the Bertha                 
Centre for Social Innovation and Entrepreneurship at the Graduate School of Business, University of              
Cape Town. He was the founding director of the Centre for the Community School, which is located in                  
the Education Faculty of the Nelson Mandela Metropolitan University. Al previously held the position of               
interim director at The Principals’ Centre at Harvard University, where he was involved in leadership               
training and development for school leaders in the United States and across the world. The current focus                 
of his work is on the relationship between school leadership and instructional improvement in schools.               
He has done extensive work on this as part of the Sasol Inzalo Foundation as well as the Programme to                    
Improve Learning Outcomes (PILO) – a systemic initiative that focuses on improving learning outcomes              
and as the team leader for SEED in our work in 12 schools in Jane Furse in Limpopo.  

Lesedi Makhurane trained as a business consultant with Deloitte, before becoming an executive coach.              
He is a former Director of Organizational Development at UCT. He is a certified project manager,                
facilitator and business planner. As an adjunct faculty member of various universities, he has taught               
postgraduate and masters courses (many of them in coaching and mentoring) since 2003 and has               
supervised extensively.   
His qualifications include a BA (Economics, Philosophy, Psychology), University of Zimbabwe, 1991; MA             
(Communications), University of Leicester, 1995; B Com Honours (Information Systems), University of            
Cape Town, 1991. Lesedi is currently working on a Doctorate (Work based learning) at the University of                 
Middlesex, UK.  
 

Alison Newby is the co-facilitator of the programme and will also administer the Insights Discovery               
Personality test. Alison is the National Learning Facilitator for SEED and has been involved with the SEED                 
School Leadership and District Leadership programmes since their inception in 2006. She qualified as an               
Occupational Therapist and received Prost Graduate qualifications in Neuro Developmental Therapy and            
Sensory Integration whilst working as an Occupational Therapist. In 2005 she obtained her certificate in               
Coaching through the Coaching Centre and went on to complete her MSc in the Management of                
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Technology and Innovation (Coaching) through the Da Vinci Institute. Alison has been a licensed Insights               
Discovery practitioner since 2005 and has administered the tool with clients across Africa and with more                
than 800 clients in schools and Districts across South Africa. She is a member of the visiting faculty of                   
USB-ED. 

The team will be supported by SEED coaches, all of whom have accredited coaching qualifications and                
have completed the SEED/USB-ED Coaching and Mentoring programme. 

Monitoring and evaluation of the programme 

The evaluation of the programme will make use of various tools to provide a comprehensive and                
multi-dimensional measurement of the impact of the programme: 

1. A survey of a sample of school principals will be conducted to establish the baseline               
performance of circuit managers with reference to their supervision and support roles with             
school principals.  

2. The survey will be conducted again within 3 months of the completion of the programme.  
3. The “academic” assessment tools of the programme will be used to measure the impact of the                

programme on individual participants. 
4. The processes of faculty and peer supervision will provide ongoing monitoring of the impact of               

the programme on participants 
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